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Whenever a switch is made from face-to-face education towards more self-study, students 

have to develop an independent approach to studying. In order for students to be able to 

manage their own learning process, it is important that they gain insight into their progress 

along the way. Providing them with guidance can keep them motivated and prevent them 

from dropping out (Aduayi-Akue et al., 2017). 

This type of monitoring can be carried out in various ways. Online progress tests can provide 

information about how a student is doing, while worked-out example exercises can give 

students an idea of the level that is expected of them. In addition, feedback applications 

which allow the lecturer to be virtually 'present' are extremely useful. After all, a blended 

educational approach typically consists of less face-to-face interaction between the lecturer 

and the students, as well as among students, but students do still need personal contact 

(Creasman, 2014). 

In this Educational Tip, we will discuss different ways to give individual students, or groups of 

students, insight into their learning process by providing online feedback. Our focus will be on 

applications that emphasise making contact with the students. Not all the applications 

mentioned include an easy feedback dialogue feature. Nevertheless, it is important to initiate 

a dialogue when giving feedback on complex assignments (Open Universiteit, 2020). We offer 

some suggestions. 

 

Virtual Q&A sessions 

During virtual Q&A sessions, lecturers can use a webcam 

to interact with larger groups of students, for instance 

after they've been studying the material on their own. 

Students can submit their questions in advance or use the 

chat feature during the session. A large group of students 

can be split up into smaller groups for more intensive 

contact. 

Advantages 

• You can reach large groups of students.  

• The students can also interact with one another. 

 

• There is usually less reluctance to ask questions 

than during face-to-face contact. 

• You can use non-verbal cues to help get your 

message across. 

Disadvantages 

• Virtual Q&A sessions can only be conducted 

synchronously (live). You can record the session 

and share it afterwards though. 

• This medium is not suited for going into very 

specific individual questions in detail.  
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Online individual feedback sessions 

Individual feedback can strengthen the lecturer-student 

relationship (McCarthy, 2015). During an online individual 

feedback session, direct communication takes place 

between the student and the lecturer, both of whom 

have a webcam. An important part of the communication 

will consist of body language. The approach can vary from 

completely lecturer-led communication to more student-

led communication. In the latter case, conversation 

techniques are particularly important, and you will mostly 

be asking specific questions and paraphrasing. In order to 

ensure a smooth and efficient session, it is best to 

structure the conversation in advance. ECHO Tip No. 31 

(in Dutch) offers several pointers on how to organise 

feedback sessions. 

Advantages 

• The video allows you to assess how your feedback 

comes across: ambiguities in the feedback can be 

addressed immediately. 

• You can use non-verbal cues to help get your 

message across. 

• You can discuss the student's specific questions in 

detail. 

Disadvantages 

• Such conversations are always synchronous (live). 

• Individual sessions are time-consuming and 

therefore not easy to organise for large groups. 

• This form of feedback requires some skill in 

conversation techniques.  

 

Audio feedback 

Typically, most feedback is given in writing. However, this 

is a labour-intensive process. In the case of asynchronous 

audio feedback, lecturers record their feedback as 

spoken messages, which are then delivered to the 

(groups of) students. Research has shown that spoken 

feedback can increase student involvement and can also 

be a real time-saver for lecturers (Ekinsmyth, 2010; 

Carruthers et al., 2014). 

Advantages 

• Lecturers can use their tone of voice for emphasis. 

• Students have reported a greater sense that the 

lecturer 'is involved' when they get audio feedback 

as opposed to written feedback. 

• Students experience audio feedback as clearer and 

more constructive than written feedback. 

• Producing and distributing audio files (including 

preparation time) often proves less time-

consuming than typing out written feedback. 

• Students can pause and/or repeat the audio clips 

as they please. 

• In certain online applications (like Kaizena), 

starting a feedback dialogue is very 

straightforward. 

Disadvantages 

• Only verbal cues can be used in this method; no 

body language. 

• This type of feedback is sometimes experienced as 

too general, with too little focus on specific details. 

• In the case of official assessments, an additional 

file containing a written evaluation is required. 

 

Video feedback 

In asynchronous video feedback, lecturers record their 

feedback using a camera, webcam or screen recorder. 

These video messages are then shared with students by 

sending them a link. Both individual and group feedback 

can be given this way. The lecturer may choose to appear 

on screen ('head video') or to show a screen recording, 

such as a PowerPoint presentation ('screencast video'). In 

a combination of both ('combination screencast video'), 

the lecturer shares their screen while also appearing in a 

corner of the video. 

Research shows that students greatly appreciate this type 

of feedback. They feel that video feedback creates a 

closer bond with the lecturer compared to written 

feedback. 

https://www.uantwerpen.be/nl/centra/expertisecentrum-hoger-onderwijs/didactische-info/onderwijstips-chronologisch/tip-31/
https://www.kaizena.com/
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Moreover, they experience video feedback as 

'conversational', even if it contains no actual dialogue. 

Video feedback is also better suited than written feedback 

to emphasise key points and to convey the lecturer's 

expectations (Mahoney et al., 2019; McCarthy, 2015). 

Advantages 

• Video feedback seems to reduce the perceived 

distance between students and the lecturer. 

• Video feedback can also be used to address 

complex arguments and topics that are more 

difficult to sum up in written feedback. 

• As it is a visual medium, video feedback offers the 

possibility to include demonstrations. 

• As a lecturer, you can use non-verbal cues to help 

get your message across. 

• Students can pause and/or rewatch the videos as 

they please. 

Disadvantages 

• Starting a feedback dialogue is possible, but not 

straightforward. If necessary, the video feedback 

can be supplemented with audio dialogue. 

• In the case of official assessments, an additional 

file containing a written evaluation is required.  

• For lecturers, this type of feedback (including 

preparation time) is often at least as time-

consuming as typing out written feedback.  

 

Tips on wording your feedback 

Finally, here are some great tips on wording feedback 

effectively (Hattie et al., 2007; McCarthy, 2015): 

• Provide insight into the expected level and explain 

clearly how students can bridge the gap between 

the level they are currently at and the expected 

level (i.e. 'feed-forward'). 

• Consider the timing: feedback is only effective 

when it is perceived as (still) relevant, i.e. when 

there is enough time to process and apply it.  

• Make sure that there is a clear link between the 

feedback and the assessment criteria you have set 

as a lecturer. 

• Negative feedback can encourage students to do 

better, but positive feedback in particular 

increases students’ motivation. 

 

Comparison of the four types of online feedback 

 
Synchronous/ 

asynchronous? 
Large  

groups? 
Feedback 
dialogue? 

Non-verbal 
aspects? 

Examples of digital tools 

Virtual Q&A sessions synchronous 
   

BB Collaborate Ultra 

Online individual feedback sessions  synchronous  
  

BB Collaborate Ultra 

Audio feedback asynchronous 
  

 
Desktop voice recorder 

Blackboard 
Kaizena (feedback dialogue) 

Video feedback asynchronous 
 

  
 

 
Blackboard 

Techsmith Screencast 
MyMediasite 

Camtasia 
 

https://help.blackboard.com/Collaborate/Ultra/Moderator
https://help.blackboard.com/Collaborate/Ultra/Moderator
https://www.microsoft.com/en-us/p/windows-voice-recorder/9wzdncrfhwkn?activetab=pivot:overviewtab
https://help.blackboard.com/Learn/Instructor/Course_Content/Create_Content/Create_Course_Materials/Add_Files_Images_Audio_and_Video
https://help.blackboard.com/Learn/Instructor/Course_Content/Create_Content/Create_Course_Materials/Add_Files_Images_Audio_and_Video
https://www.kaizena.com/
https://help.blackboard.com/Learn/Instructor/Course_Content/Create_Content/Create_Course_Materials/Add_Files_Images_Audio_and_Video
https://help.blackboard.com/Learn/Instructor/Course_Content/Create_Content/Create_Course_Materials/Add_Files_Images_Audio_and_Video
https://www.techsmith.com/screencastcom.html
https://mediasite.com/
https://www.techsmith.com/video-editor.html
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ECHO Tips 

More ECHO Tips on how to word feedback can be found here (in Dutch). 
 
ECHO Tip No. 87: ‘Versterken van zelfregulerend leren in het hoger onderwijs’ (in Dutch). 
 

Sources accessible only to UAntwerp staff  

 
Pintra information on audio feedback using Kaizena. 
 
Pintra information on video recording and editing with MyMediasite and Camtasia. 
 
Blackboard Collaborate manuals. 
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