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1. Quality of the project implementation  

1.1. Quality Assurance Mechanisms: Monitoring and Evaluation plan.  

Evaluations provide an opportunity for in-depth reflection on the strategy and assumptions 
guiding the project.  This is especially relevant for the mid-term evaluation as provides an 
opportunity for timely fine-tuning. Monitoring and evaluation activities have been developed from 
the beginning of the Citylab project, as a process that combines internal reflection within the 
consortium of partner universities and external observations of the subcontracted entity, the 
Columbus Association.  

The kick off meeting that took place in Antwerp in February 2016 was the first opportunity to 
discuss and agree with campus leaders of all partners, the purposes of the evaluation and 
monitoring plan, the indicators, methodology and tools to collect information, as well as the 
milestones of the process. 

Citylab pursue as wider objective, to enhance innovation and quality in teaching and learning at 
Latin- American Higher Education Institutions in the field of urban studies through interdisciplinary 
and transdisciplinary problem based learning methods. In order to achieve this ambition in a three 
years project, the consortium has established a system of monitoring and evaluation that provide 
timely information and control tools for supporting the effective implementation of the project.  

The main purpose of this evaluation is to establish a management mechanism useful to monitor 
the performance of partners, providing elements for decision-making and improvement 
throughout the project implementation. In this approach, it was necessary to combine ex-ante 
(state of the start before the beginning of the project activities), interim and post evaluation 
activities.  

The quality assurance of Citylab project is guided by internal and external monitoring and 
evaluation processes. Internal monitoring refers to those activities taken by project leaders at 
Campus Teams under the coordination of Antwerp University. Leaders are responsible to monitor 
the timely and effective accomplishment of the activities foreseen in the work plan, as well as the 
effort and means required for achieving a good performance (inputs and outputs). External 
evaluation and monitoring refer to the activities, observations and recommendations taken by the 
external evaluator, for measuring with objectivity the results and progress of the project 
(outcomes and impact). Although they seem to be separate process, in the implementation of the 
Citylab project the inter-connection between both processes is being key to guarantee timely 
solutions to the difficulties encountered and to detect potential risks.  

1.1.1. External Evaluation  
Led by Columbus Association, the external evaluation has been taking place jointly with internal 
evaluation and monitoring from the beginning of the project (see quality assurance plan of Citylab 
Project). During the kick off meeting, partners reviewed and agreed on the indicators of results 
and impact committed during the application stage. They also agreed on the methodology for 
monitoring the progress, collect information and measure the results and impact of the project.  



   

The external evaluation is specially observing the effects of Citylab project in the three different 
stakeholders involved as key targets: academic staff, local actors and students. In this midterm’s 
evaluation, it is not yet possible to fully measuring the impact of the project. However, progress 
monitoring will help to assess the involvement of each stakeholder’s group and the interaction 
among them so far.  

 

Figure 1. Impact Indicators 

Figure 1 shows the impact indicators for the stakeholders (those in colors), including indicators 
providing some evidence about their relationship (in white). In this way, for Academic Staff, it is 
expected at the end of the project they have:  

1. Improved skills for implementing PBL and active learning models in classroom.  
2. Increased motivation for working with PBL 

 
In the intersection that Involves Academic Staff and Students, it is expected: 

3. Improved teaching methods in academic programs through PBL 
4. Increased activities involving staff and students from different academic programs 

 
For students taking part in the modules of PBL, it is expected: 

5. Improved skills in interdisciplinary and transdisciplinary work, analysis and project 
management.  
 

In the intersection of Students and Local Actors/Cities, it will be assessed the correlation between: 
6. Level of ambition of proposed problems  
7. Quality of interactions 

 
For cities/local actors it is expected to measure:  

8. Satisfaction of cities and local actors regarding the addressed urban problems 



   

 
In the intersection of Academic Staff and Local Actors, it is expected they have: 

9. Jointly developed projects and ways of collaboration between Universities and Local cities 
 
All previous indicators reflect in a condensed way the list of indicators stated in logical framework 
proposal of Citylab. At the kick off meeting, External evaluators suggested, as control mechanism, 
to select and focus on limited indicators of impact in order to make them simple and easy to 
interpret for all partners, reliable, measurable, and that allow for comparisons at the end of the 
project. Consortium has agreed on the final list of indicators of impact.  
 

 
Figure 2. Milestones of the Evaluation Process: focus, methods and sources of information.  

 
Focus: 
The evaluation plan has foreseen seven milestones according to the different phases of the Citylab 
project work plan.  At each implementation stage, information will help to assess expectations, 
level of progress, difficulties useful for making suggestions and feedback.  
 
Tools: 
As primary sources for evaluation, the project has envisaged to use on-line questionnaires, 
interviews, focus groups and surveys. As secondary information, it will be used, reports of progress 
and institutional documents of the partners. Other kind of documents regarding Latin-American 
and European policies on learning and teaching, PBL, and Academic Innovation, will be useful as 
well, to compare with the institutional findings and results. All information is compiled in two 
main reports this mid-term report and a final report. 
 



   

1.2. Activities implemented:  

1.2.1. Degree of progress, applicability, benefit and impact for the partners 
This mid-term report only includes the evaluation of the first year of the Citylab project, which 
makes it premature to capture the real benefits and to perceive impact on targets and other 
stakeholders. However, through two on-line questionnaires we have identified preliminary 
progress and results at partner institutions. The first on-line questionnaire shared in Lima, as a tool 
to collect information on the starting point of all partners’ institutions regarding knowledge and 
skills on PBL was useful to get expectations on the Citylab project and needs for the on-line 
training on PBL. In February 2017, we applied a second questionnaire to project leaders, aiming to 
measure progress and identify difficulties. 
 
Seventy-three participants took part in the Lima’s questionnaire, assessing the degree of project’s 
progress compared to their partner institutions. The group of participants included project leaders 
and academics taking part in the campus teams. Comparison with other projects was possible as 
all campus teams had the opportunity to share the design of their modules on PBL during the 
meeting.  Sixty-two partners considered they had advanced similarly or a bit higher than the 
colleagues had or other institutions did. Only eight participants considered themselves in a lower 
progress level and only two from the same institution considered their level as much higher. 
 
Even acknowledging certain degree of subjectivity (compared with other institutions and/or their 
own expectations), this question reflects the fact that overall partners were advancing as 
foreseen. The question may have motivated partners that were in a backwards position and 
stimulated forerunners.  
 

 
Figure 3. Level of progress compared to other partners (Number of respondents) 

 
It is important to note that the objectives of Citylab project set the target at Latin-American 
Universities, which makes optional the implementation of modules within EU partners.  By the 
time the first questionnaire was applied, most of EU University partners considered possible to 
implement modules on PBL in their institutions.  
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This situation has slightly changed by March 2017.  Fourteen out of seventeen, Universities have 
designed a plan to implement PBL modules in the next two years of the project. In general, all of 
them consider they are making progress according to what they expected. Eight partners are 
making progress a bit higher or higher than they expected, and six of them consider they are 
advancing in a similar way as expected. In comparison with the previous survey run in October 
2016, none of partners considered to have progressed lower than expected.  
 
 

 
Figure 4. Level of progress compared to expectations. (Number of institutions) 

 
The same number of institutions, twelve Latin-American partners and two Europeans find useful 
or very useful the applicability of the PBL approach promoted by Citylab. Campus teams evaluate 
the applicability of the PBL approach based on the guidelines for modules design, the World Café 
activity that took place in Lima’s meeting (helping to share experiences on learning outcomes, 
methodologies for working with local actors, and other key aspects for implementation of PBL 
approach). Mid-term evaluation coincides with the beginning of the on-line training modules on 
PBL, so the factual applicability of the training could not be considered yet.  
 
 

 
Figure 5. Applicability of PBL approach by March 2017 
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Although the benefit of the project is difficult to measure at the current stage of Citylab project, 
the questionnaire included that question with three options that make respondents reflect on 
potential added value according to the achieved results.  It seems highly positive that a 21.4% of 
surveyed partners find already a high relevance of Citylab to start implementing changes at 
program level and expect this will have an impact on its quality. 64.3% have achieved partial 
results and find potential added value to the quality of their programs. 
 
 

 
Figure 6. Potential added value of Citylab Project1* 

 
Those who selected partial and high potential added value, underline the following preliminary 
results of Citylab project: 

Staff engagement 
• Interdisciplinary and collaborative work, implementation of new methodologies, application of new 

teaching strategies. (Universidad de Guanajuato) 
• The main achievement so far has been our change of focus and direction as teachers. We have 

become much more engaged with this project with a real client, on a real site, in a transversal way 
that was not present before in the course. (Autonoma de Nuevo Leon).  

• The main result of the Citylab project in this first year has been the team setting and dynamics 
achieved by the group of academics and researchers of the campus team. (Universidad Tecnologica 
de Pereira) 

• The motivation of the campus team to develop the methodology PBL and spread it to other 
careers/programs (University of Lima) 

Innovation of Teaching Strategies. 

 Verifying the application of the methodology that for some time has been practicing in our social 
projects. Linking the PBL methodology with the service learning methodology. (Universidad 
Metropolitana) 

                                                           
1 The selection options were divided in three: 
High. Citylab has been of high relevance in our program to start implementing changes that will affect its quality. 
Partial. In the mid-term of this project, we have already achieved results that will have a potential added value to our 
initiatives in the programs involved. 
Low. We have not found any added value of the Citylab project to our current activities/projects in our program. 



   

 There have been interesting exchanges between the professors of architecture, urbanism and education, 
which has allowed an enriched approach to the teaching-learning process. (Universidad Simon Bolivar) 

 New elective course designed, paper presented to an international engineering conference, create a 
campus team that promotes a dialogue among the four faculties to create the course. (Universidad Del 
Pacifico).  

 An opportunity to get in a curricular interdisciplinary initiative.  This project will also be a great 
contribution to the new curricular model of the Political Science Program. (Universidad del Rosario) 

 To provide structure in the way we understand and use PBL. (Aalborg University) 

Impact on Students 
 

 The student´s autonomy to identify real urban problems to solve, and the student´s self-organization for 
the learning activities.  (University of Belgrano) 

Collaboration with Institutional management 
 

 The university administration is our target stakeholder. Up to now, the group has had a much better 
result than our initial expectations, with a great collaboration from different levels within the institution 
management. (Universidad Federal de Santa Catarina). 

International collaboration 
 

 The possibility of international collaboration for our projects, and the network of partners in Latin-
America (Université Technologie de Compiegne) 
 

It is important to note that two partners one from Brazil and one from Argentina have not found 
relevant results and potential benefits, at least at this stage. According to their comments, they 
need to expect until the implementation of the on-line training program and the modules in order 
to evaluate results and potential added-value. In the case of Nacional de Cordoba, PBL is already 
part of their working methodologies in the Urbanism and Architectures programs. In the case of 
Federal de Rio de Janeiro, modules will be implemented in second semester of 2017, and few 
results have achieved so far, a part from the campus and modules setting/design.  

1.2.2. Obstacles and Difficulties 
 

Partners have faced difficulties that we can group into three main dimensions, those related to 
administrative issues, content/technical aspects and infrastructure.  
 

Administrative  
 

 The management of the Erasmus funds seems to be difficult for a group of partners, 
especially the linkage with the internal management rules of the universities. The double 
accounting management overcharges of administrative tasks to project leaders.  

 Difficulties in timing to deliver documents asked by the Coordination, due to difference in 
academic periods, requests that do not take into account the timing of universities 
administration, change of management staff (at faculty or central level). 

 Financing the overheads costs established by internal rules at some universities, may be 
conflictive with the funding of Staff Cost involved in the project implementation.  

 Changes in currency exchange rates affect foreseen budgets.  



   

Content  
 

 The delay in accessing to the PBL Guidelines and on-line training on PBL have affected the 
planning and work of some partners that started the implementation of modules earlier 
than the rest of the group.  

 Internal limitations regarding the agenda and time of academics involved in the campus 
teams.   

 One institution mentioned that changes in the structure of the program curricula have 
impeded the initial proposal of PBL module, affecting the continuity of the students’ 
learning process.  

 Changes in the campus team composition delay the process and affect progress.  
 Different levels of engagement within the campus team members.  

 
Infrastructure 
 

• Connectivity problems for videoconferences of the Venezuelan partners. 
 
In general, partners mention to have solved administrative obstacles, getting the required 
documentation or negotiating with internal management of universities. Internal organizational 
obstacles, team engagement and the limited time of academics, are common difficulties that do 
not seem to pose a big risk for the project implementation, as project leaders have been finding 
solutions. One exception to this seem to be the case of the Colombian partners (Universidad 
Technological de Pereira), who apparently has not found any solution to their administrative and 
technical difficulties which can be a risk for the implementation of the project in the institution.  
 
 

1.3. Courses/Modules on PBL: main characteristics and global progress 

The twelve Latin-American partners have clearly designed and structured the way they will 
implement Problem Based Learning projects/modules/courses within different academic 
programs. Two European partners have also planned to introduce PBL modules: Aalborg 
University, still under the design phase and the Université de Technologie de Compiègne in France 
that plan to introduce an international collaboration with Universidad de Lima, in a project within 
an existing course.  
 
During the Lima’s meeting the UTC established contact with the “Autoridad Portuaria del Callao” 
in Lima. The aim is to work with students at Lima and Compiegne, in the assessment of the 
transportation master plan of Lima, which faces obstacles to be implemented. This provides a 
concrete case for the implementation of the PBL approach with cross-participation of academic 
staff (with Peruvian and French students). It is worth wide to try to implement similar 
international collaborative modules among other partners.  

 
As figure 7 shows on next page, PBL initiatives are quite diverse; nevertheless they share some 
common aspects: 
 



   

Disciplinary based but open to interdisciplinary approaches. 
 

Although an important group of partners will run PBL initiatives within Architecture and Urbanism 
programs, there are also other programs involved  such as Economics, Mechanical and Civil 
Engineering, Environmental Studies, Anthropology, Biology, Political Science, Journalism, etc.   
 
Mainly at undergraduate levels.  
 

Modules/courses on PBL will take place mainly at undergraduate levels, although Brazilian 
partners have included them also at postgraduate levels. There is also a lifelong learning course 
offered by Technological de Pereira in Colombia.  
 
Embedded in curricular programs 
 

In terms of curricular structure, it is worthwhile to stress that partners have decided to include the 
PBL methodology/modules in existing courses within the regular curriculum of different programs 
and disciplines, which is a guarantee of the accreditation of the student’s effort and hopefully of 
the sustainability of the innovative teaching and learning approaches. This is the common 
characteristic except at the Universidad del Rosario in Colombia, which is designing a full new 
elective course, offered by the Political Science program for the second term of 2017.   
 
Mandatory as well as electives 
 

Courses are mandatory or elective according to the academic program and subject offered. Some 
partners such as Belgrano in Argentina, Lima in Peru and Simon Bolivar in Venezuela will run 
modules in different courses at different stages/levels in the same academic program.   
 
Spanning one semester 
 

Modules on PBL will take different duration in hours and weeks according to each institution. Most 
of them will run in a semester of four months according to Latin-American academic calendar.  
Four projects have already started (Metropolitana, Simon Bolivar and Technological of Pereira). 
Other three are starting in March and April (Belgrano, Autonoma de Nuevo Leon, Cordoba, and 
Federal de Santa Catarina). 
 



   

 
 

Figure 7. General Characteristics of Modules on PBL by partner institution 



   

1.4. Training Activities & Support Actions  
 

On-line training on PBL 

Teachers are taking the leadership of the design of syllabus and content of the modules/courses within 
the curriculum of different programs.  They will act as facilitators of active-learning approaches 
introducing innovations in the teaching and learning processes.  It is not possible to measure the 
satisfaction of academics as well as the progress of their projects and roles until the on-line training 
phase is fully implemented.  Nevertheless, some figures are already available. As indicated in the Figure 
8, within the group of institutions that have initiate the PBL on-line training process, there are 302 
teachers already registered in the platform, from which 199 are in an ongoing progress and 15 have 
already finished. Other 88 are about to start in the following weeks.  
 

 
 

                                Figure 8.  Progress in the Online Training on PBL (March 2017) 
 
Comments by five of the participants that have already finished the training program allows for a very 
preliminary assessment:  
 All participants appreciated the content as pertinent and the structure as clear. The combination 

of text with audiovisual support facilitated understanding.  
 Some of them claimed for a more practical and interactive approach as the majority of 

participants do not use the wall designed for that purpose.     
 Multiple-choice quizzes were judged as simple and limited.  
 Some translation/typing mistakes and technical issues with videos could be improved.   
 There is a suggestion to include content related to the uses of ICT in PBL.  



   

 There is a shared need for an ongoing interaction with all the partners during and beyond the 
training program to sustain the implementation phase.  
 

Expert visits 

Up to now one hundred and fifteen experts are registered for the participation in the expert visits to 
support the modules implementation. These are divided into twenty-one sub-domains.  For each expert, 
complete information on the domain of expertise, experience and availability is provided. Up to now, 
three visits have been agreed between partners and experts. As this is a demand-driven activity, it is key 
now that campus leaders take the initiative to use this important resource of Citylab.   
 
It is possible to foresee three kind of situations: 
 Campus teams are still defining their PBL module and are not yet in the situation to identify the 

needed expertise.  
 Campus teams already defined their PBL module and are identifying the appropriate expert.  
 Campus teams already identified the PBL module, but their requirement is not aligned with one 

of the twenty-one proposed expertise domains. 
 
The work package leader, UTC is doing the necessary to stimulate all campus leaders to identify the 
needed expertise and proceed with the organization of the visit. Each arrangement is communicated to 
the UTC and to Antwerp for administrative purposes in a simple communication way.  
 

2. Impact and Sustainability  

2.1. Sustainability and visibility: partners’ roles and commitment.  

Including PBL modules as an innovation in mandatory or elective existing courses of the regular academic 
programs guarantees in a way the continuation of the modules after the end of the project. However, 
partners have high expectations regarding the results of the on-line training on PBL, launched by end 
February 2017 and the modules results to ensure the sustainability of academic innovation within the 
courses.   
 
Most of Latin-American partners plan to spread and scale up results of the innovation to other courses, 
departments and faculties, aiming to support their current plans of curriculum updating affecting the 
quality of programs.  For this, some partners are documenting the process, writing papers, and tracking 
results’ evidence. Scaling up actions will mostly depend on the experience by different stakeholders 
(teachers, students and local actors) and their results achieved.  It is desirable that such results also 
inspire institutional policies.   
 
On-line training modules on PBL will be open to a larger number of teachers through all the year 2017. 
For instance, Cordoba University in Argentina has planned this as a strategy to spread innovation within 



   

the faculty of Architecture and Urbanism, inviting six hundred teachers to take part in the training, and 
not only those involved in the campus team. Universidad del Rosario and Universidad de Lima, are 
following a similar strategy in order to spread results and enthusiasm within the academic community.  
 
To ensure the sustainability of PBL modules, at least one university expect to institutionalize the 
participation of external local actors in the different phases of the courses.  
 
Most of partners have already taken actions to disseminate Citylab project approach, process and 
preliminary results. Those actions are targeted mainly at institutional and local level to: 
 Students and academic staff of relevant programs  
 Top management of the university (Rector, Vicerrector and Deans). 
 Whole academic community  
 Local actors participating in PBL modules.  

 
Results have been presented through different ways: 
 Paper presentation (Universidad de Belgrano) 
 Website news.  for example: https://usbnoticias.info/post/45242  ; 

http://www.usb.ve/home/node/3979; http://www.pl.usb.ve/  
 Social networks: @citylabusb   
 Videos, PowerPoint presentations 
 Meetings and events 
 Institutional newsletters (printed and digital version) 

 
In order to share the results of Citylab, partners foresee to implement several activities as they are in 
their own interest. The most preferred channels are presentations in seminars and conferences and 
articles/paper publication.  
 

 
Figure 9. Activities for sharing results 
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3. Quality of Cooperation.  

3.1. Performance indicators:  scorecard 
 
In section 1 of this mid-term report, we have explained in detail the results and indicators guiding the 
objectives and goals of the Citylab project. As part of the internal control and monitoring, consortium has 
agreed to have a scorecard for monitoring main activities implementation. Those indicators respond to 
progress of activities. This scorecard is useful as a control management tool, focusing only on tasks’ 
accomplishment. Quality and level of implementation are monitored through evaluation tools. 
 

 
Figure 10. Scorecard for Indicators of Activities 

  
 

3.2. Involvement of public actors, students and other external stakeholders 
 
Figure 1 is useful to describe the impact indicators and their relation with target and objectives. That 
figure helps to see graphically the three main stakeholders taking key roles in the Citylab project: 
teachers, students and local actors. Local actors are expected to play a significant role in the 
implementation of PBL modules, as providers of real cases.   
 
Student’s involvement 
 

According to respondents (Campus leaders) between 1486 and 2500, students will take the 
courses/modules as part of their regular training/programs in their disciplines.  Students will have active 
participation in the definition and resolution of local problems. Although this is a preliminary estimation 
this figures are significant. We do not have any evidence of the student’s performance as modules have 
just started or plan to start in coming weeks.  
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implementation of 
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Urban problems 
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Implementation 
of Modules
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modules

Universidad de 
Belgrano

X X X X X

Universidad Nacional 
de Córdoba

X X X X X

Universidad del Rosario X X X X

Universidad 
Tecnologíca de Pereira

X X X X X

Universidad de Lima X X X X X

Universidad del Pacífico X X X X

Universidad de 
Guanajuato

X X X X X

Universidad Autonoma 
de Nuevo León

X X X X X

Universidad  Simón 
Bolivar

X X X X X

Universidad 
Metropolitana

X X X X X

Universidad Federal 
Santa Catarina

X X X X X

Universidad Federal de 
Rio de Janeiro

X X X X X



   

Local Actors 
 

Since the beginning of Citylab, the involvement of local actors has been a subject of discussion in 
different meetings.  In the questionnaire for evaluating the mid-tem progress of the project, we included 
a question on this regard. As figure 9 shows results are very significant. All identified local actors play a 
meaningful role interacting with students and teachers during the implementation of the module (giving 
access to information, interviews etc.).  
 
In ten cases, they will also participate in the final evaluation of the projects run by students under the 
supervision of the teachers. Nine out of fourteen partners have invited local actors to take part in the 
definition of the problem of PBL modules and two of them even took part in the design of the module. In 
addition to the given options, one partner expects that local actors contribute with means and resources 
to the development of PBL projects.  

 
 

 
Figure 11. Main roles of local actors.  

 
 
In terms of type and nature, local actors involved in the PBL modules represent a broad spectrum. In 
most of the cases, they determine jointly with the academic partners the problem to be addressed. 
However, in some cases the problems determine the partner institution and even a cluster of them. The 
following columns show in detail the kind of actor involved and, in some cases its role 

 

0 2 4 6 8 10 12 14 16

The stakeholder participated in the design of the
module

The stakeholder participated in the definition of the
problem

The stakeholder will participate in the evaluation of
the results of the projects.

The stakeholder will interact with students and
teachers during the implementation of the module

(giving access to information, interviews, etc)

Local actors role in PBL modules/courses



   

 

 
Figure 12. Type and role of local actors/stakeholders.  

 

Partner Country Description of local actor / Stakeholder Nature
Universidad Nacional de 
Córdoba Argentina

IPLAM (Metropolitan Area Planning Institute of the Province of Córdoba) Agency 
dependent on the provincial government with regional scope) Public/Regional level

Universidad de Belgrano Argentina
Arch. Daniel Chain. Former Secretary of State for Public Works. The stakeholder 
participates with a team of specialists in the urban public area. Public/Private

Universidad Federal do 
Rio de Janeiro

Brasil Municipal Department of Environment, the ADEMI; local resident associations; 
IBAM - Brazilian Institute of Local Administra[on. 

Public local 
government

Universidade Federal de 
Santa Catarina Brasil

different offices at the university administration and research groups related to 
the proposal as well as the city mobility office. Other companies, related to the 
construction of a new transportation system have also been contacted by 
students and tutors. They have collaborated with relevant information and some 
of them, search for support and ideas to implement their tasks.

Public and Private 

Universidad Tecnológica 
de Pereira

Colombia

Curatoría Urbana First of Dosquebradas
Planning Office of the Risaralda Regional Autonomous Corporation (CARDER)
Municipal Association of Community Aqueducts (AMAC)
Association of Users Community Aqueduct Barrio Santa Teresita Dosquebradas
Association Divine Child Barrio Aqueduct
Users Association Acueducto Barrio Libertadores
Asociación Acueducto Comunitario Barrio Nueva Colombia

Social, local and civil 
organizations,  
private and public 
organization acting at 
local level 

Universidad del Rosario Colombia Mobility Secretary, District Secretary and Mayor's Office of Bogotá Public/Local 
government

Universidad Autónoma 
de Nuevo León Mexico

ORVEN Desarrollos (private enterprise owner of the terrains), Municipality of 
General Escobedo (local public authorities), SEDATU –Secretaría de Desarrollo 
Territorial- (federal public authorities).

Private / Public

Universidad de 
Guanajuato 

México 

Urban (public) observatories. Information and evaluation
Public (public) administration. Provision of information and statistical data, official 
data bank. Liaison with society. Final evaluation.
NGOs (public and private). Provision of information and evaluation.
Committee or organization of settlers (local). Provision of information, liaison with 
the study area, provision of field information.

Private/ Public / Civil 
organizations

Universidad del Pacífico Peru Municipalities (Still under selection process)

Universidad de Lima Perú Municipality of Distrital del Rímac (gobierno Local). Ocupa tu Calle (ONG). 
Pequeñas y medianas empresas.

Private / Public / Civil 
organizations

Universidad 
Metropolitana Venezuela

Popular Housing Foundation: Institution with 50 years of experience in the 
development and implementation of projects with a broad social impact in the 
area of Habitat and Housing.(facilitating the exchange with the organized 
community)
ASOVIV. Civil Association of Housing ASOVIV Las Minitas. Community 
organization with legal personality, and training in legal, technical-constructive, 
social and administrative matters that assumes autonomously the functions of 
the Community Organization.( supporting students in surveying the diagnosis 
and determining problems and solutions)
Mayoralty of the Baruta Municipality as a public body. ( Accompanying the 
process with the students and the community. )

Civil association / 
Public and private 
organizations and 

Universidad Simon 
Bolivar

Venezuela

IMUCT-Metropolitan City Hall. Metropolitan Government of Caracas. Coordinator 
of Urban Policies in the city.
Sucre Municipality. Executive of the local government. Responsible for municipal 
policies.
Council of the Sucre Municipality . Legislative of the Local government . 
Responsible for approving budget and local regulations, who were elected as 
councilor by the community. Facilitates contact with local leaders.
Community leaders of the Municipality Sucre. (Organized society)

Local governments 
and civil 
organizations. 

Aalborg University Denmark City administrations, think tanks, ngos, private companies. Public/Private

University of Technology 
of Compiègne & 
University of Lima

France/Peru Public : Port's Administration of Lima Public



   

4. Relevance  
 

The partners were consulted on the relevance of the Citylab project to their institutions and 
countries. The responses confirm that PBL approach and the activities promoted by the project are 
in line with the institutional strategies and policies on teaching and learning.  
 
The opinion of respondents about the relevance for national policies should be taken more 
cautiously since it requires evidence based exploration. At national level, 78,6% confirm this 
approach is relevant; 14,3% do not know, and one partner considers is not related with education 
policy in the country, contrary to what the other partner in Colombia confirms.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 13. Relevance for Institutional and National policy on education.   

 
 

 

 

 



   

 

5. Considerations and Recommendations 
 

1. Mid-term report allows confirming a good progress of the project in order to achieve the 
expected impact and results. In a general way, we perceive a clear commitment of all the 
institutions with the proposed objectives and actions. The planning of activities is taking place as 
planned without major obstacles. Progress made is significative, taking into account the 
difficulties inherent to any pedagogical innovation. Good planning and a timely proposal explain 
preliminary achievements. 

 
2. Students involved in PBL modules up to now are about 6 times as initially expected (350 against 

at least 2.000). This is a very promising result. 
 
3. The number of participants in the training program is much larger than initially expected 302 

against 120) and it is expected that other teachers will continue to join. It is worth taking into 
account the comments received so far to introduce the suggested adjustments, technical and 
content related.  

 
4. A clear deficit of the project so far is the opportunity for teacher interaction among partners. As 

they progress in the implementation of their modules, there will be doubts and problems. 
Experience with change processes at HE intuitions shows the usefulness of providing a space for 
interaction among academics to share concerns and responses to unexpected situations. 
Evaluators are aware that this type of interaction is easier to propose than to implement as it 
requires a proactive facilitation, at least at an initial phase. Possibly, a distributed moderation 
could be implemented by appealing to the voluntary contribution of partners. 

 
5. The experts’ visits are an important resource to strengthen the module development and to 

stimulate the interaction between the partners. The expertise offer is wide and varied, but is not 
yet being conveniently used. It is advisable to closely monitor the matching between supply and 
demand, either to stimulate the demand or to identify gaps in supply. 

 
6. This intermediate evaluation has allowed to detect a particularly innovative proposal in which 

two partner universities collaborate in a project with an external stakeholder (the University of 
Technology of Compiegne and the University of Lima with the Port Authority of Callao, in Peru). 
This proposal gives the opportunity for teams of students to work in parallel on the same 
situation with a cross-participation of academics. It is worthwhile to encourage other partners to 
test the feasibility of a similar approach. 

 
7. This project stimulates innovations in teaching-learning processes sparked by the identification 

of external demands by socio-economic actors, public or private. Based on this experience, it is 



   

important to devote particular attention to strategies that may help to consolidate the 
relationship with stakeholders as partners in the training processes e.g. through trust building 
and formalized agreements to stimulating medium-term cooperation and scaling up 
opportunities for PBL activities.  The next meeting, scheduled for September in Buenos Aires, 
offers the opportunity to include this issue in the working agenda. 

 
8. It would be advisable to pay particular attention to some specific situations: 

 
 It could be useful to assess the impact of the project in institutions that are already applying 

active learning approaches. Two Latin-American partners, Universidad Nacional de Cordoba 
and Universidad Federal de Rio de Janeiro, have evaluated as low the benefits and potential 
added value of the Citylab project. As pointed out by Cordoba, PBL has already been 
implemented as teaching method in their courses.  In the case of UFRJ, the participation of 
number of professors is very low, but this could be the consequence of a teacher evaluation 
scheme que that gives an excessive importance to research and paper publication for their 
academic career. 
 

 Universidad Santa Catarina has underlined a particular progress and impact on 
administrative structure, according to them, higher than expected. This is singular as the 
project activities and purposes have mainly targeted the academic level, but it is 
understandable the high relevance of this progress in an Institution of this type in Brazil, ( a 
public large federal University). It would be important to track closely this progress, to 
understand in detail the achievements, the involvement and characteristics of the Campus 
Team. If relevant, this practice can be shared with other partners to get ideas on how to 
involve management and administrative structures.  

 
 It is important to have more information on the difficulties encountered by Universidad 

Tecnologica de Pereira. The administrative obstacles described may affect progress in the 
module implementation.  We suggest the coordinator or co-coordinator to take contact with 
UTP in order to explore solutions.  

 
 Local actors’ involvement seems to be clear with the exception of three Universities. The 

absence of local actors during the problem identification phase can limit the scope of the 
project and therefore the expected impact on student’s skills. It is worthwhile to discuss the 
possibility of involving local partners during the module implementation. 
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